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ffects of Supportive School Climate on Deprived Students in
lation to Achievement Motivation, Intelligence, and Creativity
Ajay Kumar
Assistant Protessor, Department of Psychology
3D College, Kaler (Arwai)

dract:Fducational climate and the supportivencas of this cHmate are an important factor that
the motivation, intelligence, and creative ability of children, Scheduled Caste are considered
sadvantaged part of our suciety. The education ol disadvantaged group poses 2 major
before the government, The ohjective ol this study is to see Lhe effoct of school pattern
va non-residential) on SC and non-SC students of Craye district in relation with their
7t motivation, intelligence, and creative ability. The sample of study consisted of 294 high
dents of class 9th and 10th, sekected from SO residential high school and non-residential high
FGaya district. Verbal Test of Creative Thinking developed by BagerMchdif 1973): General
gstdcveloped by 5.M.Mohsin{1 983Y; and Forced Choicé Test of Achisverment Motivation
B. Mulcherjee{1965) was used s tools to collect the data. Result: The result shows
ence between 8C students nf residential and non-residentisl schooks terme of
tivation and intelligence, but not in creativity score. No significant difference was found
el SC students and other caste day scho lar students in terms of achievernent motivation,
rscore.

ESupportive school climate, Dreprivation, Creativity, Achicvement motivation, Residential

tial, Scheduled caste, Forward and backward caste. School pattem,

ment of our society has different types of characteristics, Population of the society
e abilities, motivation, creativity, intelligence in one hand and differ in dhepr ivation,
mate supportiveness of schoal and society onthe other hand. The significance af
arly in the child's life has been demonstrated By studies in which it was shown
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that children sttending preschool Institutions make advances in mtelligence that are lasting and real. And

educarional forces continue to oxert their influence throughout the entire developmental period, Therefore,
we st regard the duration, quality and imersity of educational forces as influences ofthe first order

in production of individual differences in mental abilities, such as, intelligence and creativity
(Freeman, 1977). This does not mean that equalised opportunity For mental devedoprment will make all
children equally competent. [t does mean, however, that for the fisll realization of every individuals
capabilities, it is essential that a favourable environment be provided. S mh—ﬂ#m shown Ih.ntaH
levels of mental ability are found in all social and economic groups, although it dirked
proportiens, the education of any child becomes an individea | matter, Available researolif

be raied considerably, and that the greatest part of individual differences was atirfutable to B o
in cultural and educational apportunities. [t would be maintained from this point of vievw/ s
children of inferior mental levels have sulfered socio-cultural and educational "deprivatio ) At |

‘equal educational opportunity” were provided for all children, then the intellectusl schieverneles
o5t children could be greatly enhanced, iMtheir degree of motivation were alsa strong enough, =
Furthemmaore, it has been found thet children who re reared in environments that are especially
mmpoverished ane adversely affected in the development of mental abifities. Comversely, childeen who
have had the advantages of experiences in a well-conceived and well-run school show some advantage
over matched groups of children who have not, Sharma (1978} in his research found that high caste.
students passess higher intelligence in comparison to low caste student. Further, privileged students
witigh csiv group) passess more intelligence and achicvement wolivation than uaprivilesed students
{low caste group). Prasad (1984) found that different ceste proup { forward, backward, and SC)dy .
not differ significantly in intelligence bt they diffier significantly in creativity index. Healso Ii:u:h*_
these groups do not differ significantly in respect to achieverment motivation, Findings :31.|ghgnf:.!:1@\tIt
achisvement motivation, in combination with several other factors, may affect sueesss in schood and.
elsewhere in the same manner across various ethnic and cultural groups (Rowe, Vazsonyi, & Fhﬁﬁ;ﬁ
1985}, In other words, success may stem from much the same factors regardless ol one's ethaicor
cultural background. Saroj (2016} found that socially disadvantaged children have lower I8 m_
She turther found that poor and deficit environment reterds or arrests the ::Iemlnpmemul‘mlﬂ#

and other cognitive abdlities.

Taking the educational climate a5 an important factor for the motivation of the W
caste group, wes can assess the effectiveness with which our educational institutions

educational meeds of the scheduled caste. We have reasons to believe that the sched

very little withrwhat the school wants and expects out of him. Lilee in the West, Ao sch
represent middle class values. In this respect, the analysis ofLightfoot (1971) is sovpplbicak

Indian sctting. He says "since middle class culture dominates our schools, Wwﬂn of

communication (formal language), the dominant value pattern (competition, mm“mk,
Z ;—ﬂ%—hﬂ
¢ Patlipuira Jowrnal of Indology Lt Vol 17 Pawine 2. Fuly 2018
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3 cleanliness ete.) and the external demands ol ability grouping for special education (middle cluss
-1 standardized test) as well as the instructional peogramimes and techniques children are exposed to,
= testifies Lo the recognition that the children ol the lower class will in il fikelibood, become increasingly
disadvantaged in the present school environment” (Lightfoot, 1971). As a result oFthis, a vicious circle
i is get into motion, Often & lower caste child enters the school less equipped because as DeCecen
{1968) maintans he comes from a pre-schaol environment which fails te develop entering behaviour
necessary o begin his formal edigeation. In the school, he is exposed to a middle-class culture with
- which adjustment i diffscult. This lack of fit 15 further pronounced by an indifferent, fnot hostike climate
_ and results in his lack of motivation and intellipence. The less molivated he is, the less likely he i3 10
attain deyired academic standard which provides a facther confirmation of his inherent imapnbfﬁl&g
: He eventually drops out or this process results in premature school tertmination {Rath, 1976).
N Amode] of underachievement of disadvantaged children has besn concepiualized as dynamic
- 3 model by Pande & Tripathi (| 982) can be generalized for present paper (Fig-1). It postulates that an
unsupporiive educational climate which may result from forces operating in the home and educational
- environment of the child is likely to inthience academic motivation and intellectual performance ofthe
. child negalively.

|
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- In thiz context » mode! sugpested by Bronfenbronner (1974) is also important. He pastuletes that
enduring environment ofthe child or his ecology may be conceived in terms of two concentric
e "upper” and the more vistble layer contains his home, school, peer groups and so an, sach
g three dimensions, namely, physical space and material, social roles and relationships ol the
a-vis other people, and his activities. The "supporting” or the "surrounding” layer embedding
er i provided by the geographic and physical environment and the institutional setting of the
s ofhis social elass, caste and the general services and amenities available ta him. But these
operste ndependently, but constantly interact not only with one another, but akso are
a larger and more pervasive setling constituting what have been designated as the
ers” of the child's ecology (Sinha, | 082, Keeping in view factors discussed above and
our eaneern is limited here to the effects of supportiveness of school climate

of Fndology [30] Wol, 11, fssue 2, July 2018
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{residential environment vs day school) on deprived class{5C student) and other privileged class
(forward caste and backward caste) in relation to achievement motivation, ntelligence, and creative
ability.

Objectives of the stady:

The main objectives of present study ere us follows:

1. To investigate into the impact of school climate {residential SC students ‘il’sui!:}'ﬂtrh@hr students
of diffecent castes)on achievernent motivation.

2, To examine the effect of school climate (residential SC students Vs dq}rmﬁrhrsmdents of
different castes) on intellipence.

3. To investigate mio the impact of school climate (residential S5C students Vs day scholar students

of different castes) on creativity,

Hypotheses:

HLO1: There would be no significant difference of achigvement motivation between SC studerits (of

residential schools) and ditferent caste groups|forward, heckward, and SC stsdents of day schools).

H 02: There would be no significant ditference of intelligence between SC students (of residential

school}and different caste groups (forward, backward, and 5C students of day schools).

H 03: There would be no significant difference in creative ability score between SC students (of .

residentisl schoals) and different caste groups (forward, backwerd and SC students of day schools).

Methodology: f:

g} Sampl: .

The peescnt study was conducted on a saunple of total 294 siudents of Govt, ITigh schools of Gaya

District of Bihar, Students wene selected through incidental-cum-purposive sampling method. Age
range of students were from 13 to 17 years. Details of sample according to school patiern and caste
groups are as Dlows:

Residential school students (SC= 1N { from BodhGaya and Barachatti)

Diay School students {Forward Caste) = 50 (from BodhGaya and Chandauti Block)

Doy school students (Backward Caste=%) (from BodhGaya and Chandsuti Block)

Dy schood stwdents (5C) = 54{from BodhGaya and Chandauti Block)

Total M =294

b) Tools Used:

i Inthe present study General Intelligence Test (GIT) developed by Prof. S.M.Mohsin {1983
revised) has been used i measure the imelligence of sample used. Obtained score was converted into
L.B. {Index of Brightness). Theve are six tests in the GIT, and it consists total 156 items that takes 40
minutes to complete it. Reliability of the test by odd-even method is 0.98 and by test-retest method
.89, Validity ofthe lest on the scale measured with Raven's SPM is (.65,

i In the present study, investigator has used Verbal Test of Creative Thinking developed by Prof,
Baqer Mehdi { 1973) to mvestigate creativity of used sample. 11 tests three fictors namely - 8. Fluency,

B Parliputra Jowrnel of Indofogy 2 [ bol. 11, Fsswe 2, Julp 2018
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b Flexcibility, and ¢. Originality. Total battery includes activities rekited to Consequences- Jitems {12
mts.; Unusual Uses-3 items (15 min.); New Relationship- 3 items (15 mts.); Product Improvement- |
item (6 min). Tolal 10 iters and 48 minutes time complete the activity.

i The Hindi version of Achievement Motivation Test developed by B, Mukherjee (1965) was
used in the study. The test consists of 50 sentence completion items, The possible range of scores is
from zero to fifty. It's odd-even reliability corrected by S-B formula is reported to be 0.58. A high
score on the test means “a keen desire to compete successfilly with a standard of excellence. thn
wxpressed inverest in undertaking difficult and challenging tasks and a strong sense of optimism"
{Mukherjee, | 369).

Statistical Analysis and Resnlts:

Mean, 5D, and t-ratic were applied and calculated for statistical analysis of obtained data.

Tabla -1
Mean, 5D, and t-ratio of Achievement Motivation of SC{RSS) with DSS of FC, BC, and 3C
Erup.
4 39
148 1.78 | Mot significant
50 18.22 4,79
100 17.82 L 439
LR 7 188 ! k
> TET e 0,80 | Mot significant
- 100 i7.82 4.39
152 | 3.16 | P<.01lslgnifi i
&4 15.74 | 3.48 g
Tahle-2

Mean, 5D ur.u:l t-ratio of IB UFT[RSS} with DSS of FC, BC, and SC En:lup

Not significant

Mot significant

P01
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Table- 3
Wican, S0, and - rutio of Creativity score oFSC{RSS) with DSS of FC, BC, and 8C groups.

(SC= ‘Sn*llc:duh':ﬂ Caste; FO= Forward ¢ aste; BC= Backward Caste; RS8= Residential E’-l:hu]
Student; D55= Day School Student; 1B= Index of Brightmess),

Discussion:

Table-1 is the comparisen table ofachievement motivation of residential school students (SC) with
day school students. Day school students include three subgroups, namely, Forward caste (FC),
Backward caste (BC), and Scheduled Caste (SC). Table- | shows that there i no significant difference
between SC(RSS)and FC(DSS), and SC(RSS) and BC(DSS). Sa, in this case hypothesis is accepted.
But when SC(RSS) is compared with SC(DSS), a significant difference is found fp <) lovel). So, in
this cese inypothiesis is repected. Thus, due to suppottiveness ol ciinule SCIRSS), here e [ired as most
deprived part ol suciety, has covered the level ol achievement motivation to the levelof prmlagd
group{FCDSS and BCDSS). But unsupportive school elimate let SCDSS Iagging behind all growps.

Table-2 is the comparison table of Index of Brightness of residential school students (SC) wﬂldq
school students. Here again it was observed that Mean difference of SC{RSS) group with FCIDSSY
and BC(D5S) is not significant, In this case hypothesis has been dccopted. But in the case of Tl
comparison between SC(RSS) and SC(DSS)-a significant difference was found (p< 01). Tn‘ﬂﬂﬂ
bypoliesis his been reecied. The resull sgain confinmed the rule o Fsuppot [;I\'LMSEUFM
m the development of intelligence. :

Tabde-3 is the comparison of creative ability of residential school students (SC) with
students. Analysis of result shows no significant difference among the mean scores ol SCHRS
FC, BC, SC{D5E). So, inthis case hypothesis has been rejecied.

C Kinm:

It is conchided that ina suppnrf.iue sehool climate deprived student can do wells
their achievement motivation and intelligence in comparison ta those counterpiis
unsupportive school climate and are deprived. [t is further concluded that thess
unsuppartiveness of schoal elimate does not affect creativity level of snudents vl
or privileged, o

b Patliputra Jowenal of Indology 53]
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