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PctEducational climate and the supportiveness ofthis clirnate are an important factor that

imtivation, intelligence, and creative ability ofchildren. Scheduled Caste are considered
disadvantaged part ofour society. The education ofdisadvantaged group poses a major
'before the government. The objective ofthis study is to see ttre efect ofschoolpauem
lvs non-residential) on SC and non-SC students of Gaya district in relation with their

f,.T,,:Yi"n, intelligerrce, and creative ability. The sample ofstudy consisted of294 high

ff:l:$ T:11*,, s:lected from scresidentiarhighschoorandnon-residentrarhigh
ya district. verbal Test of creative Thinking developed by BaqerMehd( I 973); General
tstdeveb@ by S.Iv{.Mohsin( I 983); ard forceO Ctroice Test ofAchbvenpnt Motivatbn
ts' Mukherjee(I965) was used as tools to collect the data. Result: The result shows

between sc students of residential and non-resiclential sehools in terms of
tivatbn and intelligerrce, but not in cneativity score. No significant diftrence was found
irlScsfudentsand othercasteday sctrolanstudents in termsofachieverpntmotivatbrl
yscore.

dFortive sclrcol clirnate, Deprivation, Creaivity, Achievement rnotivatiorl Reslreffial
$iL s*rauro caste, Forward and backward caste. Schoolpattern.

rt ofour society has different tlpes ofcharacteristics. population ofthe society

l3aHhies, 
mo]ivation, 

Teativity, 
intelligerce in one hand and differ in deprivation,

Nfie supportiverrcss ofschoor and society on the otlrer hand. The significance of
H!!H h tt 

" 
rt iut nrr has been demonstrated by studies in which it was shown

)
of supportive school climate on Deprived students in
to Achievement Motivation, rntelligence, and creativity
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that chiHren attending preschool institutioru make adrances in intelligence that are hsting and real. And
educational frrces continue to exert tlreir influence throughout $e entie derclopnental period. Tlerefore,
we must regard the duration, quality and intensity ofeducational forces as inffuences ofthe frrst order
in production of individual differences in mental abilities, such as, iutelftence and creativity
(Freeman,l977).Thisdoesnot mean that equalisedopportunityfornrertat&rdopnent will rmkea1
children equally competent. It does mean, however, that for the firllrealizafuofercry individuals
capabilities, it is essentbl that a favourable environment be provided. since thatall
levels of mental ability are found in all social and economic groups,

proportbrls, the education ofany child becorres an individual nratter. Availabb

Yaryrng

ridhde
that with equalsocio-cuhural and educationalopportunities the mentalabilities ofirpi
be rabed considerably, ard t}at tlre greatest part ofindivlJual differences was attribuabb
in cultural and educational opportunities. tt would be maintained from this point of
children ofinferior mental levels have suffered socio-culturaland educational
"equaleducationalopportunity" were provided fbrallchildren, then the intellectual

most children could be greatly enhanced, iftheir degree ofmotivation were also strong enouglr.

Furthermore, it has been found that children who are reared in environnrcnts that are especisr
impoverished are adverselyaffected in the development ofmentalabilities. Conversely, childrcnwh
have hadtheadvantagesofelperiernes inawell-conceived and welt-run schoolshow sonrc advffigg
over matched gmups ofchildren who have not.Sharma (1978) in his research foundthathigh casti,
students possess higher intelligence in comparison to low caste student. Further, privileged snder*
(liigh casic gruup) possess ltlots intelligcncc and achicvcnrent nrotivation than unpr-ivileged studeotr
(low caste group). Prasad (1984) found that different caste group (forward, baclovard, and SC)&...
not differ significantly in intelligence but they differ significantly in creativity index. He also finds6fr-
these groups do not differ significantly in respect to achievement motivation. Findings sugge$$#i
achievement motivation, in combination with several other factors, may aftct success in sclrool ,

elsewhere intlresame nunner aclossvariousethnicardsuhural groupa (RowgVazsonyi" &f ,

1995). In other words, success may stem from much the same factors regardless ofone's rff*tr
cultural background. Saroj (2016) found that socially disadvantaged children have lower IB ffi
She further found that poor and deficit environment retards or arrests the development ofi'thfi*il
and other cognitive abilities.

Td.king the educational climate as an important factor for the motivation ofthe
caste group, wecan assess the effectiveness with which oureducational

educational needs ofthe scheduled caste. we have reasons to believe that the

very little with what the school wants and expects out ofhim. Like in the wesg

represent middle class values. In this respect, the analysis oflightfoot (1971) is

Indian setting. He says "since middle class culture dominates our schools,

the

;of
communication(frrnral language), the dominant value pattern (,
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cleanliness etc.) and the external demands of ability grouping for special education (middle class

standardized test) as well as the instructional programmes and techniques children are exposed to,

testifies to the recognition that the children ofthe lower class will in all likelihood, beconrc increasingly

disadvantaged in the present school environment" (Lightfoot, I 971). As a result ofthis, 6 vicious circle

is set into motion. Often a lower caste child enters the school less equipped because as DeCeceo

(1968) maintains he cornes tomapre-schoolenvironrnent which failstodevelop entering behaviour

necessaryto begin his formal education. In the school, he is exposed to a middle-class culture with

which adjustnrnt is difficult. This lack offit is further pronounced by an indifferent, ifnot hostile climate

and results in his lack ofnotivation and intelligence. The less rnotivated he is, the less likely heiqto

attain desired academic standard which provides a further confirmation ofhis inherent incapabilitie\.

He eventually drops out or this pnrcess results in prernature school termination (Rath,l976).

Anpdel ofunderachievement ofdisadvantaged children has been conceptualized as dynamic

rnodel by Pande & Tripathi ( I 982) can be generalired frr presnt paper (Fig- I ). It postulates that an

unsupportive educationalclimate which may result liom forces operating in the home and educational

environment ofthe child is likely to influence academic motivatbn and intelhctual performance ofthe

childrcgdively.

Inthis context a model suggested by Bronfenbrenner (1974a) is also impoftant. He postulates that

ing environment ofthe child or his ecology may be conceived in terms oftwo concentric
!'uppel" and the more visible layer contains his home, school, peer groups and so on, each

dimensions, namely, physical space and material, social roles and relationships ofthe

is otherpeople, and his activities. The "supporting" or the "surrounding" layer emMding

ris provided bytlre geographic and physical environnrcnt and the institutional setting ofthe

social class, caste and the general services and amenities available to him. But these

operate independently, but constantly interact not only with one another, but also are

hrger and more pervasive setting constituting what have been designated as the

ofthe child's ecology (Sinha,l 982). Keeping in view factors discussed above and

our concern is limited here to the effects of supportiveness ofschoof climate

tlndologt t50l Yol. 1i,, Issue 2, July 2018
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(residential environment vs day school) on deprived class(SC student) and other privileged class

(forward caste and bachrard caste) in relatbn to achievenpnt nrotivatbrq intelligence, and oreative

ability.

Objectivec of the study:

The main objectives ofprewnt study are as follows:

I.To investigate intothe impactofschoolclimate(residentialSC sufui'Ysday*hohrstudents
ofdifferent castes) on achievernent nptivation.

2. To examine the effcct ofschool climate (residential SC students Vs day€ffi&students of
different castes) on intelligence. ': ' ''

3. To investigate into the impactofschootclirmte(residentialsC studentsVs daysclitrksudents

ofdiftrent castes) on creativity.

Hypotheses:

H 0l : There wouH be no significant difference ofachievement motivation between SC studer*s (of
residential schools) and ditlbrent caste groups(tbrward, backward, and SC students ofday schook).

H 02: There would be no signiflrcant difference ofintelligence between SC students (ofresidential

schools) and diferent caste groups (forward, hckward, and SC students ofday schools).

H 03: There would be no significant difference in creative ability score between SC students (of
residential schools) and different caste groups (forward, backward ard SC students ofday schools).

Methodology:

a) Salrple: .,

Tlic prcscnt study was conducted on a saniple of total294 studcnts ofCovt. I Iiglr scliools of Gaya

District of Bihar. Students were selected through incidental-cum-puposive sampling mcthod. Age

range ofstudents were from I3 to l7 years. Details ofsample according to school pattern and saste

groups areas follows:

Residential schootr students (SCF 100 (from BodhGaya and Barachatti)

Day School students (Fonxard Caste) = 50 (from BodhGap and ChandautiBtock)

Day schoo l students (Bachuard Caste)=90 (&om BodhGaf and Chandauti Block)

Dayschoolstudents (SC; = 54(from BodhGaya and Chandauti Block)

TotalN =294

b) Tools Used:

i. In the present study General Intelligence Test (GIT) developed by Prof. S.M.Molxin (1983

revisetl) has been used io measure the intelligence of sample used. Obtained score was converted imo

I.B. (Index ofBrightness). There are six tests in the GIT, and it consists total 156 itenrs thattdses,t0

minutes to complete it. Reliability ofthe test by odd-even method is 0.98 and by test-rets tdmd
0.89. Validity ofthe test on the scale measured with Raven's SPM is 0.65.

ii. In the present tt dy, investigator has used Verbal Test ofCreative Thinking &veloped S Prof

Baqer Mehdi (1973) to investigate creativity ofused sample. It tests three ftctors rreU- a. Fhwy,

iputra Journal of Indologt. Isll Yol. II, Issw 2, .Iuly 2018

Journal No. 41629 in U.GC. Approved Journal.list.



ISSN No. -2320-351X

b. Flexibility, and c. Originality. Total battery includes act ivities related to Consequences- 3items ( I 2

mts.);UntrsualUses-3henrs(15min.);NewRelatiordrip3 iterns(l5mts.);Productlmprovenrcnt- I

item (6 min). Total l0 items and 48 minutes tirre compbte the activity.

iii. The Hindi version ofAchievement Motivation Te$ developed by B. Muktrerjee ( 1965) was

used in the study. Tlrc test consists of 50 sentence completion items. The possible range of scores is

ftom zero to frfty. It's odd-even reliability corrected by S-B formula is reported to be 0.58. A high

scone on the test means "a keen desire to compete successfullywith a standard ofexcellence.$n
expressed interest in undertaking difficult and challenging tasks and a strong sense of optilnisr+'
(Mulfierlr,l969).

Statistical Analysis and Resultsl

Meaq SD, and t-ratio were applied and calculated for statistical analysis ofobtained dara.

Table - I
Mean, SD, ardt-ratb ofAchievement Motivation ofSC(RSS) with DSS ofFC, BC, and SC

soup.

Mean, sD, and t-rario ofrB ofsc(*rr, *#3lr1fFc, Bc, and sc sroup.

of Indalagt [52] _Vol. ll, Issue 2, July 20tB
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Thbte- 3

Mean, sD, and t- ratio of creativity score ofsc(RSS) with DSS ofFC, BC, and SC groups.

(SC= Scheduled Caste; FC= Forward Caste; BC= Backward Caste; RSS=Residential
Student; DSS= Day School Student; IB: Index of Brightness).

I)iscussion:

Table-l is the comparison table ofachievement motivation ofresidentialschool students (SC) wift
day school students. Day school students include three subgroups, namely, Forward caste (FC),
Backward caste (BQ, and Scheduled Caste (SC). Table- l shows that there is no significant ditreraroa
benveen SC(RSS) and FC(DSS), and SC(RSS) and BC(DSS). So, in this case hypothesis is accg![e4.
But when SC(RSS) is compared with SC@SS), a significant difference is found (p <01 levet). So, ii
this casc iryputhesis is rejected. Tltus, due [o supportiveness ofclinrate SC(RSS), here clefinedas rnet
deprived pa* ofsociety, has covered the level ofachievement motivation to the levelofprivi@
group (FCDSS and BCDSS). But unsupportive school climate let SCDSS lagging behind a[ grpry.

Table-2 is the comparison table oflndex ofBrightness ofresidential school students (SC)
school students. Here again it was observed that Mean difference of SC(RSS) group with
and BC(DSS) is not significant. In this case hypothesis has been accepted. But in ttre
comparison between sc8ss) and sC(DSS)-a significant differencewas fourd (p<.01).
irypotiresis has been rejeotcd. The result again oonfinned the role ofsupportiveness ofschoqft*iii
in thedevelopment of intelligence 

-:.;r;_1 ,

Table-3 is the comparison ofcreative ability ofresidential school students (SC)

students. Analysis ofresuh shows no significant difference among the me&n scor€s

FC, BC, SC (DSS). So, in this case hypothesis has been rejected.

Conqtusion:

It is cdncluded that in a supportive school climate deprived student can do
their achievement motivation and intelligence in comparison to those

unsupportive schoolclimats and are deprived. lt is further concludedtha(
unsupportiveness ofschool climate does not affect creativity hvel ofstuderG

orprivilegd.

Patliputra Journal of Indologt. ts3I
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100 47,90 ?6.37
L48 L.6 !{ot significant

50 54.90 28.21

100 47.90 26.37
188 1.80

90 54.61 25.00

100 47.94 26.37
L52 0.50

'r',ilii%:ii

Notsidiffi;rt

,rA.;.

54 45.98 20.40
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